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Abstract 
The purpose of the study was to investigate the views held by teachers in Thrace, Greece with 
respect to their multilingual students and the teaching practices. A questionnaire (De Angelis, 
2011) was used to assess teachers‟ beliefs about the role of prior linguistic knowledge, the teacher, 
the school and the family in the education of multilingual learners, as well as about their teaching 
practices. The effect of variables (gender, age, subject taught, teaching experience, intercultural 
education, and contact with languages) on teachers‟ attitudes and beliefs were examined. 60 
primary and secondary school teachers, who mainly taught languages but also other school 
subjects, participated. They worked in an area comprising a significant number of multilingual 
learners with a non-Greek L1 belonging to the minority or immigrant families. Overall results 
suggest that teachers tend to share similar views and that the tested variables significantly 
affected their responses on a number of questions. 
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1. Introduction 
The purpose of the study was to investigate the beliefs and opinions of primary and secondary school teachers 
in Thrace, Greece with respect to their multilingual students with the aim to determine how teachers view the role 
that prior linguistic knowledge plays in their students‟ education and in society in general, to record the role of the 
teacher, school and family in education of multilingual learners, to identify teachers‟ beliefs and attitudes towards 
their learners with a non-Greek L1, to investigate the teaching practices in order to suggest ways to improve them 
in the light of the findings. Variables that influence attitudes and beliefs were also examined. Those included: age, 
gender, teaching experience, subject matter taught, teaching context, prior linguistic knowledge, etc. 
 
2. Previous Research  
2.1. A Multilingual Learner  
In the recent years the term multilingualism has increasingly been used instead of bilingualism, although 
different views can still be found in the literature (Cenoz, 2013). For the purposes of the present study 
multilingualism will be employed as the generic term to refer to two or more languages (Aronin and Singleton, 2008). 
Being multilingual has consequences on language, cognition and social background of a learner and this 
crosslinguistic interaction has been viewed in the literature either as a drawback or a benefit (Herdina and Jessner, 
2002). Historically, research into multilingualism has shifted from early studies presenting multilinguals as greatly 
disadvantaged compared to monolinguals, to an overoptimistic view, as a result of the findings depicting 
multilinguals‟ cognitive advantages, to research results according to which multilinguals can have significant 
linguistic, cognitive and sociolinguistic advantages over monolinguals under certain conditions. 
Although the early research recognized the importance of learning two languages, it mostly attributed limited 
linguistic and cognitive knowledge of a bilingual child to crosslinguistic influence (Jespersen, 1922). Later studies 
(e.g. (Hamers and Blanc, 1989; Cook, 1993)) also reported that second language learners underperform compared 
to native speakers in all cognitive areas. Also, multilingual underachievement in schools has frequently been 
reported. Lambert (1977) distinction between additive and subtractive bilingualism has contributed to the 
explanation of linguistic deficit and underachievement in certain groups of bilinguals, thus bringing the 
sociolinguistic aspect into the research into multilingualism. Jessner (1995) notes that the distinction between 
additive and subtractive bilingualism is crucial in explaining mutually connected individual and societal 
multilingualism. Additive bilingualism/multilingualism is the term used to refer to the positive results of being 
multilingual as it includes the acquisition of two or more socially prestigious languages while subtractive 
bilingualism/multilingualism includes negative affective and cognitive effects. It occurs in a situation where, for 
example, the first language of a multilingual is not the dominant language in the wider community or a prestigious 
one (e.g. in members of minority groups where both languages may be underdeveloped).  
As for the benefits of multilinguals a widely reported one is that those learners appear to have developed new 
skills, such as metacognitive strategies, as a result of their prior language learning experience as well as a high 
level of metalinguistic awareness. Multilingual superiority in various cognitive skills as well as positive 
crosslinguistic relationships for conversationally-oriented and literacy-related language abilities have been 
reported in numerous studies (e.g. (Cummins, 1991; Kecskes and Papp, 2000)). Hakuta (1990) reported that even 
primary school multilingual students exhibited the ability to translate, which can serve as an effective method of 
developing their metalinguistic skills as well as literacy skills and proposed creating conditions for additive 
bilingualism and the holistic development of the native language early on in the child's education in order to 
achieve that goal. Malakoff (1992) also found that translation skills in multilinguals are related to their 
metalinguistic behavior, while other studies have shown multilinguals‟ advantages on measures of metalinguistic 
awareness, cognitive flexibility and creativity (e.g. (Bialystok, 1991; Titone, 1994; Baker, 1996)). Cognitive 
flexibility is another feature of multilingual learners recorded in a number of investigations according to which 
they are more divergent, creative, original and flexible learners who are more fluent and elaborate than their 
monolingual equivalents (Ricciardelli, 1992). Finally, besides language and cognition, multilinguals appear to 
outperform monolinguals in social skills by exhibiting higher pragmatic competence or communicative sensitivity 
(Genesee et al., 1975; Safont, 2005). 
A multilingual learner in our study will be the term used for school age speakers/users of a home language or 
languages (L1) alongside the dominant language of a wider community (which is also the official language of 
schooling) (L2), and at least one foreign language as a part of their formal education program (FL). 
 
2.2. Multilingualism in Schools and in Greek Education System 
Baker and Prys (1998) describe ten different types of bilingual education. It is believed by the present 
researcher that their division can be expanded in principle to accommodate education with three or more languages 
and can be used to present the Greek education system, which can be described as a „weak‟ form of multilingual 
education that leads to monolingualism or limited multilingualism by assimilating language minority children 
within the language majority society. At the same time, though, the public-school curricula also provide 
opportunities for incorporating elements of cultural pluralism and multiculturalism into teaching materials and 
practices, as well as for learning prestigious foreign languages (English, French, German, etc.). Also, within public 
schools, special reception Greek language classes are organized for learners with L1 other than Greek, who either 
come from repatriated, immigrant or refugee families. Besides public education, there are minority primary and 
secondary schools in Thrace for students with L1 Turkish, Pomak or Romani, in which dual language education 
system is applied. Half of the school subjects are taught in Greek and the other half in Turkish while English is 
taught as a foreign language. 
There is some research into multilingualism in Greece which addresses learners‟ multilingualism mainly as an 
educational problem that leads to linguistic deficit and general underachievement, particularly with respect to 
proficiency in Greek (Damanakis, 1997; Nikolaou, 2000; Skourtou, 2002; Tressou and Mitakidou, 2003; 
Georgoyannis, 2006; Govaris et al., 2010). A limited number of studies, however, have focused on the importance of 
language maintenance of the linguistic minority students for the benefit of their cognitive and linguistic 
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development. According to Tsokalidou (2005) teachers in Greece have not been trained and lack experience in 
intercultural educational approaches. Generally, not being aware of the potential benefits of multilingualism, they 
need to learn how to take advantage of the diverse linguistic and cultural background of their students. Teacher 
training concerning multilingualism should include the clarification of what multilingualism and linguistic 
diversity entail and how it can mediate and facilitate language learning (Skourtou, 2008; Gkaintartzi and 
Tsokalidou, 2011). 
Another important feature of Greek schooling is that, as a result of linguistic assimilation tendency, there are 
difficulties in the smooth and balanced integration of linguistic minority learners (Gogonas, 2010) leading to signs 
of low self-esteem, school failure and other school-related problems (Nikolaou, 2000). Problems with individual 
multilingualism stem from social circumstances, one of which is the relationship between school and a linguistic 
minority student. The best indicators of school success seem to be the students‟ socioeconomic status and command 
of the school language. There are a number of factors which influence the chances of minority learners‟ school 
success. Those are (among others): the general atmosphere at the school, the curriculum and its meaningfulness to 
minorities, teacher education and the involvement of minority students‟ mother tongue (Reich et al., 2002). In one 
of the latest documents the Council of Europe (2010) outlines the aims of plurilingual and intercultural education, 
which is recommended to its member states in the light of the increasingly plural character of the European Union 
societies. One of the aims is the integration between foreign, majority, regional/minority and possibly migration 
languages taught in the school and other subjects in the curriculum. If such a curriculum is implemented it should, 
among others, enable learners to: 
- expand and maintain their language repertoires; 
- instruct themselves in their primary language (language of the home); 
- learn a regional, minority or migration language, if this is what they and/or their parents desire; 
- acquire the language competences needed for life in the community (particularly written production and 
reception competences) (CoE, 2010). 
A paradox found in the attitudes of the Greek state and individuals is that they seem to value greatly and invest 
into the learning of prestigious foreign languages such as English, German and French, while, at the same time, 
ignore or neglect the fact that Greece is a multilingual country with many people who bring into it different 
languages and cultures (Damanakis, 1997; Gogonas, 2010). 
 
2.3. Teachers’ Beliefs about Multilingual Learners  
De Angelis (2011) aptly points out that teachers have a great influence both inside and outside the classroom as 
their personal views and beliefs may lead to the use and/or maintenance of the home language of their students or 
not. For this reason, it is argued that insight into teachers‟ beliefs is necessary in order to understand and improve 
language teaching and students‟ learning (Borg, 2006). There appear to be a limited number of studies that have 
explored language teachers‟ beliefs about multilingualism and multilingual pedagogy.  
Lasagabaster and Huguet (2007) investigated language attitudes of pre-service teachers towards languages in 9 
European bilingual regions. A few years later, De Angelis (2011) reported on 176 secondary school teachers‟ beliefs 
about the role of prior language knowledge and the promotion of multilingualism in enhancing immigrant 
children‟s language learning. She administered a questionnaire to teachers from Austria, Great Britain and Italy, 
and found that, although the teachers tend to encourage learners to use their home languages, they believe that 
using home languages in class can delay and even impair the learning of the majority language. Another 
interesting finding is that many teachers never refer to learners‟ home language and culture in class. In the Greek 
educational context, Griva and Chostelidou (2012) studied teachers‟ beliefs and attitudes towards the development 
of multilingual competence and found that the participants recognized the importance of multilingual 
communicative competence in major European languages but were skeptical about the development of 
multilingualism. 
In Germany, Heyder and Schadlich (2014) examined 297 FL teachers and their beliefs about multilingualism 
and reported that the majority were positive about the benefits of comparing languages in the classroom and the 
activities that had the potential to promote multilingualism., although they rarely used them in actual teaching. 
With respect to Polish pre-service and in-service English teachers‟ multilingual awareness and practices 
Otwinowska (2014) combined quantitative and qualitative methods and the main results from her studies indicate 
that experienced in-service teachers have greater multilingual awareness than pre-service teachers do. Also, 
multilingual teachers and more experienced ones showed greater awareness. In the same year, Gutierrez (2014) 
developed an instrument to assess the beliefs of teachers of Spanish, French and German as an L3 and the issues of 
third language acquisition. Another study which investigated a multilingual pedagogical approach in an L3 
classroom was conducted in Norway by Haukas (2016). She reported that the teachers view multilingualism as a 
potentially positive asset, which has helped their own language learning. However, they do not assume the same 
for their students. In theory, though, the teachers support the view that collaboration across languages could 
enhance students‟ language learning. 
What the review of the relevant literature tells us is that, although the studies discussed above were conducted 
in various countries with different learning contexts, they share similar results. Teachers who come from different 
countries seem to share positive beliefs about multilingualism and support its promotion. However, in practice they 
rarely do so in their own classrooms. 
 
3. Research Questions 
RQ1: Which are the most and least shared views about multilingualism by teachers in Greek primary/secondary education? 
RQ2: What is the effect of teachers’ profiles (gender, age, subject taught, school type, intercultural education, and teaching 
experience) on their views about multilingualism? 
RQ3: How does teachers’ contact with other languages affect their views about multilingualism? 
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4. Method 
4.1. Participants  
The participants were 60 primary and secondary school teachers who mainly taught languages (Greek, 
English, French, German, etc.) but also other school subjects ranging from science to religion. They all worked in 
Thrace, Greece, an area comprising a significant number of bilingual/multilingual school children with other than 
Greek L1 belonging to the minority or immigrant families (see Table 1). The participants profiles were delineated 
by administering a background questionnaire adapted from De Angelis (2011).  
 
Table-1. Teachers‟ profiles 
Gender Age group 
 
Subject 
taught 
School type 
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cultural 
education 
Teaching experience 
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1
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. 
12 48 26 33 1 47 10 20 10 19 10 40 19 8 20 13 17 
20
% 
80
% 
43.3
% 
55.0
% 
1.7
% 
78.3
% 
16.7
% 
33.3
% 
16.7
% 
31.7
% 
16.7
% 
66.7
% 
31.7
% 
13.3
% 
33.3
% 
21.7
% 
28.3
% 
*P. P = primary public school *P. M. = primary minority school *S. P. = secondary public school *S. M. = secondary minority school 
 
4.2. Materials 
The instrument was the translated and culturally adapted version of the questionnaire by De Angelis (2011). It 
consisted of 25 statements to be rated on the 1 to 4 Likert scale and 17 background questions. The data were 
analysed with respect to the frequency of the answers ranging from (1) “strongly disagree” to (4) “strongly agree” 
and the percentage was calculated for each individual statement using SPSS v.24 Descriptive Statistics (see 
Appendix 1). The independent-samples Kruskal-Wallis test (ANOVA) of variance by ranks and the nonparametric 
independent-samples Mann-Whitney U test were used to examine the effect of variables such as: age, gender, 
teaching experience, teaching context, etc. in relation to the 25 statements. Values below 0.05 were regarded as 
significant. 
 
5. Results 
5.1. The Most and Least Shared Views about Multilingualism 
Overall results suggest that the teachers tend to share similar views (see Appendix 2). The most agreed upon 
statements by the participants in the study are no.19 (In our society it is important to know several languages), followed 
by no.18 (Maintaining the home language helps students with L1 other than Greek maintain their home culture as well). 
Next come no.5 (Students who are familiar with several languages will have more opportunities to succeed in their 
professional life). The 4th most agreed upon statement is no.3 (I would like to be more informed about the home language 
and culture of the students with L1 other than Greek). Most teachers also agree/strongly agree with the statement 
no.16 (The teaching of the home language is the responsibility of the family) and no.2. (Knowing a language helps students 
with L1 other than Greek learn another language). They also believe that parents of the students with L1 other than 
Greek must do more to help their children maintain the home language (no.10) and the majority seem to encourage 
their students with L1 other than Greek to maintain their home language (no.24). 
On the other hand, the teachers in Thrace disagree/strongly disagree with the following statements: no.11 
(Parents of the students with L1 other than Greek do not seem to want their children to maintain their home language), no.23 
(For students with L1 other than Greek who live in Greece, maintaining their home language is not particularly useful) and 
no.6 (For students with L1 other than Greek it is more important to know a major international language than their home 
language). Other statements that are met with disagreement are statement no.13 (Students with L1 other than Greek 
can maintain their home culture even without maintaining the home language), followed by no.4 (In my teaching, I do not 
usually make reference to the home language or culture of the students with L1 other than Greek I have in class). The teachers 
also disagree with the view that multilingual students must learn one language at a time (no.12) and that those 
students are not particularly interested in speaking their home language in front of school peers (no.7). 
  
5.2. The Effect of Teachers’ Profiles on their Views about Multilingualism 
The effect of variables that may affect the views held by teachers teaching multilingual learners was also 
investigated. The variables tested included: (1) the participants‟ gender, (2) their age group, (3) the subject they 
taught (languages or other), (4) the type of school where they worked (primary public, primary minority, secondary 
public, secondary minority), (5) whether or not they attended in-service training or any form of intercultural 
education, and, finally, (6) their teaching experience measured in years of teaching. 
(1) The effect of gender on the 25 statements was investigated using the nonparametric independent-samples 
Mann-Whitney U test and no statistically significant differences were revealed. Thus, the null hypotheses were 
retained.  
(2) In the case of age, the independent-samples Kruskal-Wallis test showed statistically significant differences on 
statement no.16 (p=.039), with teachers aged 26-40 agreeing/strongly agreeing that the teaching of the home 
language is the responsibility of the family while the opinions of other age groups were divided on this issue. 
(3) The effect of the subject the participants taught was measured with the independent-samples Mann-Whitney U 
test and the null hypothesis was rejected in the case of statement no.22 (p=.018). The teachers who teach 
languages express the belief that some basic knowledge of their students‟ home language is necessary in order 
to help them maintain it, whereas the teachers of other subject matters disagree with this view. 
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(4) The distribution of responses on statements no.4 (p=.012), no.13 (p=.42) and no.21 (p=.015) was not the same 
with respect to whether or not the teachers had received intercultural training or not. Those teachers who have 
never received training in intercultural education report that for students with L1 other than Greek it is more 
important to know a major international language than their home language and that they do not refer to the 
home language or culture of their students with L1 other than Greek in their teaching. On the other hand, 
those teachers who have participated in such in-service training express a strong belief that maintaining a 
home language helps students with L1 other than Greek maintain their home culture as well.  
(5) With respect to the school type where the participants work, the independent-samples Kruskal-Wallis test 
rejected the null hypotheses on the following statements: no.1 (p=.017), no.2 (p=.029), no.3 (p=.013), no.7 
(p=.001), no.8 (p=.006), no.14 (p=.012), no.15 (p=.004), and no.17 (p=.004). Teachers who work in primary 
minority schools feel most strongly about it being their responsibility to help students with L1 other than 
Greek maintain their home language (no.1), followed by those teaching in primary public schools. Teachers 
from secondary minority education have mixed views, while those teaching in secondary public schools feel 
against this statement. The strongest agreement with the statement no.2 (Knowing a language helps students with 
L1 other than Greek learn another language) was reported by the teachers working in primary minority education, 
followed by secondary minority and primary public education, while those teaching in secondary public 
education do not share such a strong positive belief. A similar pattern is observed in the case of the statement 
no.3 (I would like to be more informed about the home language and culture of the students with L1 other than Greek). 
Whether students with L1 other than Greek are not interested in (no.7) or are ashamed of (no.8) speaking their 
home language in front of their school peers produced different responses, with teachers working in primary 
minority schools who strongly disagree with these views, followed by their colleagues from secondary public 
schools. Those who agree with these statements are teachers from primary public schools. The majority of 
teachers (primary minority, secondary public, and secondary minority schools) agree with the statement no.14 
(The frequent use of the home language delays the learning of Greek). Next, only those teaching in primary minority 
schools agree that the school offers activities aimed at raising awareness about home language and culture of 
students with L1 other than Greek (no.15). Lastly, only teachers from minority schools (primary and 
secondary) agree that the teaching of the home language is the responsibility of the school (no.17). 
(6) The effect of teaching experience on the responses was significant on statements no.2 (p=.033), no.5 (p=.036), 
no.6 (p=.047) and no.11 (p=.025) (Independent-samples Kruskal-Wallis test). In other words, while all the 
teachers agree/strongly agree with the view that knowing a language helps students with L1 other than Greek 
learn another language (no.2), the least experienced teachers have the strongest positive view. Next, the most 
experienced teachers hold the strongest belief that students who are familiar with several languages will have 
more opportunities to succeed in their professional life (no.5). Also, the majority disagree with the view that for 
students with L1 other than Greek it is more important to know a major international language than their 
home language (no.6), with teachers with teaching experience between 6 and 10 years disagreeing the most. 
The least and the most experienced teachers differentiate themselves as for the statement no.11 (Parents of the 
students with L1 other than Greek do not seem to want their children to maintain their home languages) as they did not 
strongly disagree with this view. 
 
5.3. The Effect of Teachers’ Contact with Other Languages on their Views about Multilingualism 
The participants were asked to respond to 5 yes/no questions (Q1-5) investigating their contact with other 
languages (see Table 2). 
 
Table-2. Teachers‟ responses to questions about their contact with other languages 
Questions about contact with languages yes no missing total 
 n. % n. %   
Q1 Can you hold a basic conversation in a language that is not your 
mother tongue? 
51 85.0 9 15.5 0 60 
Q2 Do you have a frequent contact with native speakers of other 
languages outside the school? 
45 75.0 12 20.0 3 60 
Q3 Do you often use a language that is not your mother tongue? 21 35.0 39 65.5 0 60 
Q4 Would you like to learn another foreign language? 50 83.3 8 13.3 2 60 
Q5 Would you be interested in learning one of your students' home 
languages? 
43 71.7 16 26.7 1 60 
      Source: The background questionnaire adapted from De Angelis (2011) 
 
The effect of their responses on the frequency of their answers to the 25 statements in the questionnaire was 
measured and found statistically significant for the following statements. 
Q1. The responses to whether or not the participants could hold a basic conversation in another language were 
significant on statements: no.4 (p=.021), no.6 (p=.015), no.7 (p=.013), no.8 (p=.019), no.13 (p=.039) (Independent-
samples Mann-Whitney U test). Those teachers who reported not having any experience with other languages 
agree that they do not refer to their students‟ home languages in their teaching; they believe that their students 
would benefit more from knowing an international language  than their home language; they are of the view that 
their multilingual students are not interested in or are ashamed of speaking their home language in front of their 
peers; and they also agree with the statement that students with L1 other than Greek can maintain their culture 
without maintaining their home language. 
 Q2. With respect to teachers‟ contact with native speakers of other languages, significant differences were 
found on statements no.4 (p=.014), with teachers who do not have a frequent contact saying they do not refer to 
their students‟ home languages, and no.5 (p=.028), with the same group disagreeing that students who are familiar 
with several languages will have more opportunities to succeed in their professional life.  
Q3. When the teachers were asked if they would be interested in learning one of their students‟ home 
languages the Independent-samples Mann-Whitney U test showed significant differences on 5 statements: no.1 
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(p=.010), no.3 (p=.001), no.4 (p=.001), no.6 (p=.013), no.18 (p=.017). Those teachers who responded negatively to 
the above question also agree with the statement that they do not usually make references to their students‟ home 
languages in their teaching and they believe that for those learners it is more important to know a major 
international language than their home language. On the other hand, they disagree with the statement that it is the 
teacher‟s responsibility to help students with L1 other than Greek maintain their home language; they would not 
like to be informed about their students‟ home languages; and they also disprove that maintaining the home 
language helps students with L1 other than Greek maintain their home culture as well.  
Q4. When asked if they would like to learn another foreign language those teachers who answered positively 
also agree that parents of the students with L1 other than Greek must do more to help their children maintain their 
home language (statement no.10, p=.029). 
Q5. The nonparametric independent-samples Mann-Whitney U test which examined the effect of the variable - 
How often do you use a language that is not you mother tongue? - revealed no statistically significant differences and the 
null hypotheses were retained.  
 
6. Discussion  
It appears, from the above presented findings and the review of the limited number of relevant studies, that 
teachers‟ beliefs and views of multilingualism and its role in the classroom are characterized by some similarities 
within and across countries and cultures. The teachers in the present study recognize the importance of speaking 
foreign languages, mostly as a means of ensuring professional success, which is in line with this very strongly held 
view in the Greek society. Greek families invest a lot of time, effort and money into providing their children with 
the opportunities to obtain numerous foreign language certificates, which are of primary importance in any field of 
professional or academic life in Greece. At the same time, they also believe that home languages and home cultures 
are inseparable, yet the multicultural practices applied in Greek schools rarely contain reference to the home 
language of the multilingual learners and restrain themselves to the folklore elements of 
multicultural/intercultural education. This is probably linked to the commonly shared view by the participants that 
it is the responsibility of the family to teach the home language to their children rather than of the official 
schooling, which can be justified as the curricula do not contain such aims and objectives. However, the present 
teachers strongly believe in the positive influence of learning additional languages and recognize their benefits for 
further language learning, which is consistent with numerous findings (Hakuta, 1990; Cummins, 1991; Malakoff, 
1992; Kecskes and Papp, 2000). 
Although the general views are shared within the particular group of teachers and the Greek education system 
(Griva and Chostelidou, 2012) as well as with their colleagues in other educational contexts (De Angelis, 2011; 
Heyder and Schadlich, 2014; Otwinowska, 2014; Haukas, 2016). By examining the teachers‟ profiles, a clearer 
conclusion of how other variables influence those generally held views and beliefs is drawn. One significant finding 
is related to the subjects that the teachers taught, with language teachers recognizing the importance of having at 
least a basic knowledge of their students‟ home languages. This can be attributed to the language teachers being 
more aware of the benefits of language interactions and their cognitive benefits for the learners of additional 
languages (Jessner, 2003; Cenoz, 2009) but also of the importance of referring to the home language in their 
teaching practices.  
Another variable that clearly shows differences among the participants is the educational context represented 
by the school type. As already stated, public and minority schools (both primary and secondary) differ in the 
learner population composition, with minority schools being exclusively attended by linguistic minority learners 
while public schools have Greek L1 majority of students but also students with numerous other home languages 
(see Mitits (2015)). Those working in minority primary schools do not only feel responsible for teaching Greek L1 
but also for helping their students maintain their home language, a view partially shared by public primary school 
teachers. Secondary school teachers in minority schools have mixed feelings while their colleagues in public schools 
have a negative view. The same pattern is witnessed with other issues investigating the level of 
interlinguistic/intercultural sensitivity and interest in the multilingual background of their learners pointing 
towards the significance of the teaching context for the formation of views and beliefs. Apparently, primary school 
teachers are more positive to the issues of multilingualism in their classroom and, probably, have a better 
pedagogical background compared with the secondary school teachers who are under pressure to fulfil the 
requirement of rigid curricula and teach a much larger number of students in total. Next, the least experienced 
teachers seem to be more aware of the importance of maintaining the learners‟ home language for the learning of 
their L2 Greek. This can be attributed to their more recent university education which includes latest findings in 
the field of multilingualism. 
Personal experience of other languages has yielded some significant results with respect to how teachers view 
their learners‟ prior language experience. The positive correlation between those who can speak other languages, 
have contact with speakers of other languages and are open to the possibility of learning their students‟ home 
languages, and those who refer to their students‟ home languages in their teaching practices is documented here. 
The particular teachers are more likely to create conditions in the classroom where additive rather than subtractive 
multilingualism can be developed (Jessner, 1995). 
 
7. Conclusion 
The study presented and discussed the views held by teachers with respect to their multilingual learners and 
the findings point towards the importance of raising awareness of the presence and characteristics of multilingual 
learners in schools and the need to improve upon teaching practices by offering in-service teacher training 
programs that would focus on taking advantage of the benefits of multilingualism. 
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Appendix-1. Desriptive statistics for the 25 questionnaire items 
Items 
 
"strongly 
disagree" 
"disagree' "agree" 
"strongly 
agree" 
Total 
1_It is the teachers' responsibility to help students with 
L1 other than Greek maintain their home language. 
n 11 18 17 14 60 
% 18.3 30.0 28.3 23.3 100 
2_Knowing a language helps students with L1 other 
than Greek learn another language. 
n 1 4 33 22 60 
% 1.7 6.7 55.0 36.7 100 
3_I would like to be more informed about the home 
language and culture of the students with L1 other than 
Greek. 
n 1 5 20 34 60 
% 1.7 8.3 33.3 56.7 100 
4_In my teaching, I do not usually make reference to the 
home language or culture of the students with L1 other 
than Greek I have in class. 
n 28 19 9 4 60 
% 46.7 31.7 15.0 6.7 100 
5_Students who are familiar with several languages will 
have more opportunities to succeed in their professional 
life. 
n 0 2 24 34 60 
% 0.0 3.3 40.0 56.7 100 
6_For students with L1 other than Greek it is more 
important to know a major international language than 
their home language. 
n 26 26 4 4 60 
% 43.3 43.3 6.7 6.7 100 
7_Students with L1 other than Greek are not 
particularly interested in speaking their home language 
in front of school peers. 
n 22 19 17 2 60 
% 36.7 31.7 28.3 3.3 100 
8_Students with L1 other than Greek are ashamed of 
speaking their home language in front of school peers. 
n 19 18 20 3 60 
% 31.7 30.0 33.3 5.0 100 
9_Students who know several languages are also those 
who achieve better results across disciplines. 
n 6 26 25 3 60 
% 10.0 43.3 41.7 5.0 100 
10_Parents of the students with L1 other than Greek 
must do more to help their children maintain the home 
language. 
n 1 7 30 22 60 
% 1.7 11.7 50.0 36.7 100 
11_Parents of the students with L1 other than Greek do 
not seem to want their children to maintain their home 
language. 
n 33 25 2 0 60 
% 55.0 41.7 3.3 0.0 100 
12_Students with L1 other than Greek must learn one 
language at a time. 
n 22 25 10 3 60 
% 36.7 41.7 16.7 5.0 100 
13_Students with L1 other than Greek can maintain 
their home culture even without maintaining the home 
language. 
n 26 24 6 4 60 
% 43.3 40.0 10.0 6.7 100 
14_The frequent use of the home language delays the 
learning of Greek. 
n 11 16 17 16 60 
% 18.3 26.7 28.3 26.7 100 
15_The school offers activities aimed at raising 
awareness about home language and culture of students 
with L1 other than Greek. 
n 13 31 10 6 60 
% 21.7 51.7 16.7 10.0 100 
16_The teaching of the home language is the 
responsibility of the family. 
n 0 10 19 31 60 
% 0.0 16.7 31.7 51.7 100 
17_The teaching of the home language is the 
responsibility of the school.  
n 16 15 19 10 60 
% 26.7 25.0 31.7 16.7 100 
18_Maintaining the home language helps students with 
L1 other than Greek maintain their home culture as well. 
n 0 0 19 41 60 
% 0.0 0.0 31.7 68.3 100 
19_In our society it is important to know several 
languages. 
n 0 0 11 49 60 
% 0.0 0.0 18.3 81.7 100 
20_I do not allow my students to speak in their home 
language in class. 
n 19 22 7 12 60 
% 31.7 36.7 11.7 20.0 100 
21_ I offer practical advice to students with L1 other 
than Greek who wish to maintain their home language. 
n 8 19 21 12 60 
% 13.3 31.7 35.0 20.0 100 
22_To help students with L1 other than Greek maintain 
their home language the teacher must have some basic 
knowledge of their language. 
n 10 11 28 11 60 
% 16.7 18.3 46.7 18.3 100 
23_For students with L1 other than Greek who live in 
Greece, maintaining their home language is not 
particularly useful. 
n 34 20 3 3 60 
% 56.7 33.3 5.0 5.0 100 
24_I encourage my students with L1 other than Greek to 
maintain their home language. 
n 2 11 27 20 60 
% 3.3 18.3 45.0 33.3 100 
25_The frequent use of the home language while 
learning Greek is a source of confusion for the students 
with L1 other than Greek. 
n 7 24 19 10 60 
% 11.7 40.0 31.7 16.7 100 
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Appendix-2. The questionnaire items in order of teachers‟ preference 
Items (descending means) N Min. Max. Mean SD 
19. In our society it is important to know several languages. 60 3.00 4.00 3.81 .390 
18. Maintaining the home language helps students with L1 other than Greek 
maintain their home culture as well. 
60 3.00 4.00 3.68 .469 
5. Students who are familiar with several languages will have more opportunities to 
succeed in their professional life. 
60 2.00 4.00 3.53 .566 
3. I would like to be more informed about the home language and culture of the 
students with L1 other than Greek. 
60 1.00 4.00 3.45 .723 
16. The teaching of the home language is the responsibility of the family. 60 2.00 4.00 3.35 .755 
2. Knowing a language helps students with L1 other than Greek learn another 
language. 
60 1.00 4.00 3.26 .660 
10. Parents of the students with L1 other than Greek must do more to help their 
children maintain the home language. 
60 1.00 4.00 3.21 .715 
24. I encourage my students with L1 other than Greek to maintain their home 
language. 
60 1.00 4.00 3.08 .808 
22. To help students with L1 other than Greek maintain their home language the 
teacher must have some basic knowledge of their language. 
60 1.00 4.00 2.66 .968 
14. The frequent use of the home language delays the learning of Greek. 60 1.00 4.00 2.63 1.07 
21. I offer practical advice to students with L1 other than Greek who wish to 
maintain their home language. 
60 1.00 4.00 2.61 .958 
1. It is the teachers' responsibility to help students with L1 other than Greek 
maintain their home language. 
60 1.00 4.00 2.56 1.04 
14. The frequent use of the home language while learning Greek is a source of 
confusion for the students with L1 other than Greek. 
60 1.00 4.00 2.53 .910 
9. Students who know several languages are also those who achieve better results 
across disciplines. 
60 1.00 4.00 2.41 .743 
16. The teaching of the home language is the responsibility of the school. 60 1.00 4.00 2.38 1.05 
20. I do not allow my students to speak in their home language in class. 60 1.00 4.00 2.20 1.10 
15. The school offers activities aimed at raising awareness about home language 
and culture of students with L1 other than Greek. 
60 1.00 4.00 2.15 .879 
8. Students with L1 other than Greek are ashamed of speaking their home language 
in front of school peers. 
60 1.00 4.00 2.11 .922 
7. Students with L1 other than Greek are not particularly interested in speaking 
their home language in front of school peers. 
60 1.00 4.00 1.98 .892 
12. Students with L1 other than Greek must learn one language at a time. 60 1.00 4.00 1.9 .857 
4. In my teaching, I do not usually make reference to the home language or culture of 
the students with L1 other than Greek I have in class 
60 1.00 4.00 1.81 .929 
13. Students with L1 other than Greek can maintain their home culture even 
without maintaining the home language. 
60 1.00 4.00 1.80 .879 
6. For students with L1 other than Greek it is more important to know a major 
international language than their home language. 
60 1.00 4.00 1.76 .851 
23. For students with L1 other than Greek who live in Greece, maintaining their 
home language is not particularly useful. 
60 1.00 4.00 1.58 .808 
11. Parents of the students with L1 other than Greek do not seem to want their 
children to maintain their home language. 
60 1.00 3.00 1.48 .567 
Valid N (listwise) 60     
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